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Basic assumption 

• Sustained learning – such as the 
acquisition of an L2 – cannot take place 
unless the educational context provides 

in addition to cognitively adequate 
instructional practices  

sufficient inspiration and enjoyment 
to build up continuing motivation in the 
learners.  



Earl Stevick (1980): 

   In a language course “success depends less 

on materials, techniques and linguistic 
analyses, and more on what goes on inside 
and between the people in the classroom”.  



Two basic classroom processes 

• Two powerful psychological processes 
underlying classroom life and determining the 
climate and the quality of the classroom 
environment: 

• group dynamics 

• motivation 



I. Focus on group building  



Group dynamics in education 

• Most organized learning occurs in some kind of 
group. 

• Group characteristics and group processes 
have a direct effect on the quality and quantity 
of learning that takes place within the group. 

• A knowledge of group dynamics may assist 
teachers to create productive learning 
environments and to facilitate the 
development of cohesive groups. 



Group cohesiveness 

• One concept central to the explanation of 
many group-related phenomena is group 
cohesiveness, referring to the strength of 
relationship linking the members to one 
another and to the group itself.  



Factors promoting cohesiveness 

• Learning about each other 

• Proximity, contact and interaction 

• Cooperation toward common goals 

• Intergroup competition 

• Investing in the group 

• Extracurricular activities 

• Joint hardship and common threat 

• Defining the group against another 

• Teacher’s leadership style  



A situated leadership model 

1. Group-conscious teaching should begin more 
autocratically  to give direction, security and 
impetus to the group.  

2. Then the teachers should gradually initiate 
democratic processes. 

3. When the group reaches maturity, more 
autonomy-inviting leadership is most productive 
as it encourages student independence and 
initiative. 



Group norms 

• Classroom life is governed by various rules 
and routines – usually termed ‘group 
norms’ in group dynamics. 

• Some group norms are explicitly imposed by 
the school or the teacher, but the majority 
emerge spontaneously.  



Group norms 

• Real group norms are inherently social products. 

• Therefore in order for a norm to have an impact, it 
needs to be: 

   explicitly discussed 

     then accepted 

     by the majority of the group 

• Unproductive norms need to be explicitly 
addressed and changed by consensus.  



Norm of mediocrity 

• One particularly harmful norm is the ‘norm 
of mediocrity’  that refers to the peer 
pressure put on students not to excel or else 
they will be called names such as “nerd,” 

“swot,” “brain,” and so on.  



Norm of tolerance  

• Language classrooms are inherently face-
threatening environments.  

• Therefore, one particularly important norm is 
the ‘norm of tolerance’ : 

• students will not be embarrassed or 
criticized if they make a mistake 

• and more generally, mistakes are seen and 
welcomed as a natural part of learning 



II. Focus on adopting a 
motivational teaching practice  



Motivational strategies 

• In a volume on motivational 
strategies (Dörnyei, 2001), I have 
summarised 35 strategic domains, 
broken down to over 100 specific 
techniques.  

• These can be divided into four classes 
according to their function: 

a. creating the basic motivational conditions  

b. generating initial motivation  

c. maintaining and protecting motivation 

d. encouraging positive retrospective self-evaluation 



Generating initial motivation 

• enhancing the learners’ language-related 
values and attitudes 

• increasing the learners’ expectancy of success 

• increasing the learners’ goal-orientedness 

• making the teaching materials relevant for 
the learners 

• creating realistic learner beliefs 



Maintaining and protecting 
motivation 

• making learning stimulating and enjoyable 

• presenting tasks in a motivating way 

• setting specific learner goals 

• protecting the learners’ self-esteem          
and increasing their self-confidence 

• creating learner autonomy 

• promoting self-motivating learner strategies 



Encouraging positive 
retrospective self-evaluation 

• The way learners feel about their past 
accomplishments will significantly determine how 
they approach subsequent learning tasks.  

• By using appropriate feedback strategies, teachers 
can help learners: 

• to evaluate their past performance in a more 
positive light 

• to take more satisfaction in their progress 

• to explain past failures in a constructive way 



Effort attributions 

• ‘Attribution’s refer to the explanation people 
offer about why they were successful or, more 
importantly, why they failed in the past.  

• These subjective explanations play an important 
role when people start planning their future 
actions. 



Effort attributions 

• Four main ways to promote effort attributions: 

1. Provide effort feedback 

2. Refuse to accept ability attributions 

3. Encourage learners to offer effort 
explanations 

4. Make effort and perseverance a class norm 

 



Grades 

• Grades are very simplistic devices that can do 
a great deal of damage. 

• They do not increase the inherent value of 
the learning task or task outcome; instead, all 
they do is simply attach a piece of ‘carrot or 
stick’ to the task. 

• By doing so, they divert the students’ 
attention away from the real task and the real 
point of learning.  



Grades 

• Strategies to reduce the harmful effects of 
grades:  

• Offering ‘improvement grades’ for 
redoing an assignment or making up for a 
deficit after corrective feedback 

•  ‘Portfolio assessment’ 

• ‘Self-assessment’ and ‘two-way 
negotiation’ 



Conclusion 

• ‘Good enough 
motivator’ – using a  
few well-chosen strategies  
to create an overall 
positive motivational 
climate in the classroom. 

• Some of the most 
motivating teachers often 
rely on a handful of 
basic techniques! 

 



Thank you for your attention! 


